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CURRICULUM-BASED ASSESSMENT

Primary Disciplinary Field(s): Education, Special Education, Educational Psychology, School
Psychology

1. Core Definition

Curriculum-Based Assessment (CBA) is a formal methodology used in educational settings to
evaluate a student's academic performance based directly upon the content taught within the local
instructional program. Unlike standardized tests, which often measure broad, global skills against a
national norm, CBA specifically measures the student's mastery of the particular subject matter
and skills that have been presented in the classroom curriculum. This approach emphasizes
instructional relevance, ensuring that the assessment data gathered is immediately useful for
making instructional decisions, tracking progress, and determining whether pedagogical methods
are effective for individual students or entire classroom groups.

The philosophy underpinning CBA is that the most valid assessment of learning is one derived
directly from the materials and objectives the student is expected to learn. As described by early
proponents, CBA aims to create a total, widespread analysis profile that moves beyond isolated
test scores. This profile incorporates data points such as the level of student mastery of a chosen
subject matter, frequent class review and interplay, and generalized examinations pertinent to the
instructional goals. Consequently, CBA provides a continuous feedback loop that connects
assessment findings directly back to instructional modification, fostering a dynamic and responsive
teaching environment.

The assessment process is inherently criterion-referenced, meaning a student's performance is
judged against specific instructional objectives or mastery criteria, rather than against the
performance of peers. This focus on individual progress toward defined goals makes CBA
particularly powerful in identifying specific academic deficits and monitoring the effectiveness of
interventions. When implemented correctly, CBA results in information that is highly attributable to
the specific curriculum profile, allowing educators to pinpoint precisely where a student is
succeeding or struggling within the context of their daily learning environment.

2. Etymology and Historical Development

The development of CBA emerged primarily in the late 1970s and early 1980s, largely as a
reaction against the limitations posed by traditional psychometric assessment tools, particularly in
the domain of special education. Educators and researchers became increasingly frustrated that
scores from standardized intelligence and achievement tests offered little practical guidance on
*how* to teach a student more effectively. These standardized scores were useful for diagnosis
and placement but lacked instructional utility, failing to bridge the gap between assessment and
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intervention.

Pioneers such as Stanley Deno recognized the urgent need for tools that could provide frequent,
reliable data on student academic growth over short periods. The initial goal was to develop
technically sound measurement procedures that were sensitive to small, incremental changes in
student performance. This movement advocated for replacing norm-referenced testing, which
compares students to others, with measurements that directly monitored progress within the
curriculum itself. This shift was instrumental in focusing assessment efforts on the student's current
repertoire of skills rather than on their perceived underlying cognitive deficits.

The evolution of CBA coincided with growing legislative emphasis on educational accountability,
especially following the implementation of Public Law 94-142 (now the Individuals with Disabilities

Education Act, or IDEA). IDEA mandated that students receiving special education services must

have their progress tracked reliably and frequently. CBA provided the methodological rigor and
instructional relevance needed to meet these federal requirements, establishing itself as a
cornerstone of data-driven instructional decision-making, particularly in the framework of the
Response to Intervention (RTI) model that gained prominence in the 21st century.

3. Key Characteristics and Components

CBA is defined by several core characteristics that distinguish it from traditional assessment
methods. First, it requires direct measurement, meaning the assessment tasks are drawn directly
from the curriculum materials used for instruction. If the curriculum emphasizes reading fluency,
the assessment will involve measuring words read correctly per minute from grade-level passages.
This direct link ensures high face validity regarding instructional goals.

Second, CBA is characterized by frequency and efficiency. Assessments are typically brief,
standardized procedures administered frequently (often weekly or bi-weekly). This frequent
monitoring allows educators to quickly detect when an intervention is not working and adjust
instruction before significant academic time is lost. The efficiency of administration and scoring
means these assessments can be integrated seamlessly into the weekly routine without placing
undue burden on teachers or students.

Third, CBA emphasizes longitudinal progress monitoring. The data collected over time is
usually graphed, providing a visual representation of a student's rate of improvement, or slope of
progress. This visual record is crucial for comparing the student's actual progress against their
individualized education goals or expected rates of growth, thereby informing crucial decision
points regarding the intensity or nature of the intervention required.
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4. Types of Curriculum-Based Assessment

While the term Curriculum-Based Assessment is often used broadly to refer to any assessment
derived from the curriculum, a key distinction exists between general CBA procedures and the
highly standardized method known as Curriculum-Based Measurement (CBM). General CBA often
includes teacher-made tests, portfolio reviews, and observations that are specific to a unit or
module. These methods are flexible but may lack standardization across classrooms or schools.

Curriculum-Based Measurement (CBM), conversely, represents a specific, standardized form of
CBA that adheres to strict psychometric standards for reliability and validity. CBM uses highly
structured, brief, timed "probes" or passages to measure a student's performance in basic
academic skills such as reading fluency, math calculation, and written expression. The purpose of
CBM is to serve as an indicator of general academic competence across the entire year's
curriculum, rather than measuring mastery of a specific unit taught last week.

The strength of CBM lies in its ability to predict overall academic success and its utility in setting
ambitious but achievable goals. For instance, in reading, CBM scores (such as Words Correct Per

Minute) are highly correlated with performance on high-stakes standardized achievement tests. By
utilizing these standardized CBM tools, educators gain a reliable, repeatable metric for
documenting student growth, which is essential for accountability and effective program evaluation
within tiered intervention models.

5. Instructional Utility and Feedback Loop

The true significance of CBA lies in its direct instructional utility. Because the assessment items
sample skills directly from the curriculum, the resulting data is diagnostic in nature, immediately
signaling to the teacher which specific skills a student has mastered and which require further
instruction or alternative teaching strategies. The assessment process is not an end point but a
starting mechanism for instructional change.

When a teacher analyzes CBA data and observes that a student's rate of improvement is
insufficient, they are prompted to initiate a formal process of instructional adjustment. This
systematic, data-driven feedback loop follows a rigorous pattern: Set Goal -> Implement
Intervention -> Monitor Progress (via CBA) -> Evaluate Rate of Growth -> Modify Instruction
if Necessary. This cyclical model ensures that instructional practices are continually validated by
student outcomes.

Moreover, CBA facilitates highly effective communication among educators, parents, and students.
The use of simple, visual graphs displaying progress trends makes the data easily interpretable.
Parents can clearly see how their child is performing relative to grade-level peers or their own
established goals, fostering collaborative decision-making. For the student, seeing their progress
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graphed can be a powerful motivator, providing immediate, tangible evidence of their learning
trajectory.

6. Application in Special Education and RTI

Curriculum-Based Assessment is foundational to contemporary special education practice,
particularly within the Response to Intervention (RTI) framework. RTI is a multi-tiered approach

that uses data to identify students needing support and to determine the effectiveness of provided
interventions. CBA, especially CBM, is the primary tool used across all three tiers of the RTI model.

At Tier 1 (universal instruction), CBA/CBM is used for universal screening to quickly identify
students who are performing below expected benchmarks. At Tier 2 (small group intervention),
CBA is used to monitor the effectiveness of targeted support. Crucially, at Tier 3 (intensive,
individualized support, often leading to special education placement), CBA provides the essential,
legally required documentation of a student's lack of response to scientific, research-based
interventions.

In the context of the Individualized Education Program (IEP), CBA provides the objective data
necessary to write measurable annual goals and to track progress towards those goals. Without
frequent, objective data provided by CBA, determining whether a student is receiving a Free
Appropriate Public Education (FAPE) becomes subjective. CBA ensures that IEP teams have
empirical evidence to justify both placement decisions and the continuation or discontinuation of
specific accommaodations or modifications.

7. Debates and Criticisms

Despite its widespread adoption and documented effectiveness, CBA is subject to several
professional and practical criticisms. One primary concern relates to implementation fidelity. For
CBA to yield reliable data, teachers must be trained rigorously in standardized administration,
scoring, and graphing procedures. When implementation is inconsistent, the resulting data loses its
technical adequacy, potentially leading to incorrect instructional decisions.

Another significant debate centers on the scope of assessment. While CBM is excellent at
measuring basic skills (fluency and accuracy in reading, writing, and math), critics argue that it may
neglect higher-order cognitive skills such as complex problem-solving, critical thinking, and
nuanced comprehension. If educators focus solely on the metrics provided by CBA/CBM, there is a
risk that the curriculum narrows, encouraging "teaching to the test" where instruction focuses only
on the skills sampled by the brief probes.

Furthermore, logistical issues related to time and resources present challenges, particularly in
large, diverse classrooms. Although individual assessments are brief, the cumulative time required
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for weekly administration, scoring, graphing, and data interpretation for every student can place a
substantial burden on teachers who are already managing extensive instructional duties.
Maintaining the balance between assessment frequency and instructional time remains a constant
practical challenge in schools utilizing comprehensive CBA systems.
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